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ABSTRACT

Thé main objectivé of .this study was to investigate
and also to find‘out the important variables that affect
the teaching performance of the fujl-time instfuctors of
Assumption Business’Administration Cbl]ege. The
researcher constructéd‘a.questionnaire concerniﬁg teach-
ing performance variables. The samples were Assumption
Business Administration College fu]]—time instructors
and students. The data were factor-analyzed by the use
of Arithmetic Mean, Standard Deviation, Skewness and
t-test. The factors which were used to determine the
eva]uétion of the teaching performance of the instructors
were the teaching approach, teaching abi]ity,»the
relationship between instructors and students aﬁd personal

attributes.
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CHAPTER 1

INTRODUCTION
ASSUMPTION BUSINESS ADMINISTRATION COLLEGE

{

GENERAL BACKGROUND

©
! :

The Assumgg{bn Business Administration College is one
of the 1eading'businéss inst}tutions of the country.. It
succeeds the Assumption School of Business founded in 1969
by the Brothers of Saint Gabriel - the religious congrega-
tion that ans and administers the Assumption group of
schools in Thailand with the approval of the Education
Ministry.'_On June 16, 1972, Assumption Business AdministfaA
~ tion College (ABAC)'was formally established and accredited
by the Education Ministry; by May 30,l1975 the schooi'was
recognized- by the National Educationa] Commission, the
State of University Bureau and the Civil Service Commission.

-At present, ABAC offers a four-year bachelor's dégree
in business administration in any one of the f011owing five
major fields: }

1. Accounting '

’ 2. Finance and Banking



3. General Management

4. Marketing and,

5. Business Computer (which has been introduced in

1979) : -

Aimed at‘Tulfi11ing the nation's need for quality
university %FJE] education, the college has adopted as its
teaching phif&éophy academic excellence, freedom of
expressjon; intégrity and-rationality.

To date, the studentbody numbers about one thousand
and two hundred. . The faculty éonsists of thirty-four
full-time instructors and forty part-time lecturers from

other universities and leading business enterprises.

Future plan

The administration of the Assumption Business
Administration College has been making every effort to -
enhance its a]reédy impregsive image by improving both
academica]]y and materially. The administration is not
content to rest on its Taurels but continuously seeks to
-eTéVate its statds; They feel that it is important that
the college steadily moves forward toward developing itself
into the most outstanding education institution in the

country.



3.

The ABAC five—yéar b]an (1977-1221), aimihg at iﬁcreas—
ing the number of students, is on its way to completion.
After completing the first five-year plan, then the second
five-year plan (1982-1986) will be started and it is
expected that the ﬁumber of students will be increased to
two thousand. .‘\

In the académic area, the administration, under the
two p]ans‘whi;é wil}’be carried out in accordance with the
éurrent National Edﬁcatibn Plan, will revise the present
core curricula while introducing additional modern bus%ness
administration type courses. |

To cope with the expected increase in the number of
students, the administration will have to add more
edubat%onal facilities and expand its library facilities.

~ The college also believes a healthy body contributes
to a healthy mind. fhus the physical education programme
will be expanded in the form of the construction of a
standard gymnasium.

In the continuous programme of upgrading the standard
of teaching, additional technical assistance in academic
fie]ds'will be requested from overseas. Scho]arsaips to}

study abroad will also be made available to instructors and

students who demonstrate the capacity to meet the challenge



of a foreign educational programme.

Selection of Faculty Members

a) Full time Instructors: In the selection of staff

members, academic and professional preparation are taken
into consideration. Attention is also given tb teaching
ability, peg;ona11ty, character and health. The Vice-

~ President fof Academic Affaifs, together with the
Department Headb 301nt1y makes personal interviews.
Personal records and past expefiences are examined. The
process described above is the preliminary stage of
acceptance of the fu]]-t%me instructors. The &andidate is
" then given a period of six months as a period of probat%on '
to-show his or her ability and efficiency in the teaching
assignment. VWork is observed. If the work assigned is
done efficiently and productively or with satisfied result,

‘admission to the full status of the staff member follows.

b) Part-time instructors: In the se1eétion’of the

part-time instructors, there is no fixed or systematic
recruitment program: First attention is paid to academic
qualification.‘ Then the number of years of experience of
the person concerned in outstanding institutions determines

the rest.



Statement of the Problem

From the time Assumption Business.Administration
College was formally established and accredited by the
Education Ministry in 1972 up to 1979, the total number of
graduates has been at least 500 (Assumption Business
Administration BeEort, 1977)." The number.of graduates is
increasing yearlgfter year. In the foreseeable future,
the number of gradu;tes wi11 increase greatly. ;

A1l the administrators of co]ﬁege and university '
levels are conscious of the 1mpor£ance of the quality of
their graduates‘and the evidence can be seen-from the ..
seminars and meetings conducted fof this purpose. In-h 2
evaluating the standard or quality of the graduates,
emphasis formerly was oﬁ the personal qualities of the
instructors (Mapoung, 1977). The shift in the emphasis now
is on the efficient teaching performance of the instructors.
Many research papers have been written in this field and
on various particular subjects. Nothing whatever has been
ddne for this purpose at ABAC. Moreover, in researching
the efficiency of teaching performance of instructors in -
a particular subject, it is hard to get accurate results

due to the very limited number of instructors.



The purpoge of fhis study is to answer three questions:

a) Nhat are the factors that influence the teaching
performancé of the instructors?

The researcher, then, will try to look for common
performance cr{teria of the instructors of all the subjects.
Variables of;é?fective teaching performance must be formed
so as to f@ng{criteria of judgment.

b) Then,;haw good is the;teaching performance of the
full=time instructors at ABAC?‘And,

c) What should be done to improve or up 1ift this
standard teaching performance?:

From their behavfor and the result of their teaching,
it is therefore possib1e to find the variables that are
connected.to the efficient teaching performance of the
instructors. The result of the research will be used in
the placement and trafning of the instructors to produce

" efficient and effective teaching.

Importance of the Study

This study is important because its objective is to
find out how effective and efficient is the teaching ::
performance of the full-time instructors of ABAC and

eventually lead to the improvement and development in their



ways of teaching. The tremendous growth of the couﬁtry
depends significantly on the role of the instructors,
since the quality of the nation's manpower depends on
education.

To the adminﬁstrators, in terms of selection and
assignment of th& instructors, the study will provide an
~additional sou;éé of information in an attempt to improve
the quality oé the faculty's teaching performance. A search
to understand the prob]ems on the part of the college as .
well as on the part of the instructors will offer a proper
way to arrivé at a proper solution.

To the researcher, this study should provide a varied
and meaningful éxperience and give a broader understanding
of the teaching performance of the instructors in general
and of his own in particular. And this work may be used
fdr future reference.

Any findings and recommendations from t@is study can
be used as an educatioﬁa] source for further study and a

........

ABAC. The suggestions made would be flexible, and are not
intended to be the absolute answer to any problem.
In as much as ABAC ié one of a total of fourteen

private colleges with similar inner structures and problems,
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and following the same regulations of University Bureau,
then ABAC can be considered as a valid sample of the whole

population. Thus the findings that the researcher has made
®

can be applied not only to the privéte colleges but also

H
to any other similar institutions in Thai]and.'

i
Purpose of the Study:
o

Y | )
To stGdy the factors and variables that influence the

teaching performance of the instructors in ‘ABAC and also
to find out the important variables that are connected to

them.

Assumptions:

The researcher,>in making. this study, hereby assumes

that
1. The chosen random sampling of various groups of

students and instructors are a representation of the popula-
tion of ABAC and other students eleswhere in similar |
1nsfitutions.

2. The questionnaires are valid and reliable enough
for the analysis. |

3. A1l answers and replies to the questionnafres are

taken in good faith.



4. Personal observation, experience and judgment are
14 .

valid and can be accounted for.
Limitations

1. In this re§earch, the author aims at evaluating
the teaching performance of the fu11-tihe instructors in
ABAC. The popu]gﬁgon studied is the'administrators,,all
full-time instryé%ors, andAsample.groups from first,
second, third;’fourth year students‘and the graduates of
the Assumption Business Administrafioh College.

2. The researcher has mentioned the variable factors
that influence and are cohnected with the.teachiﬁg
performances according to the assumptions set up by the
use of a questionnaire with the said bbpu]atioﬁ. Other
variables will not be considered.

3. In this research, the only data that has been
gathered is from questionnaire given to the above mentioned
population. | |

4. Interview and observation by the researcher was
limited. ‘

5. The study of the teachiné performance of the full-
time instructors was concerned with only a group of |

instructors and the constitution of the group may alter year

after year.



Definition of terms

ABAC

i
Full-time Instructors

. Teaching performance

Class atmosphere

Attitude'of the instructors

towards the subject taught

10.

: is the initials of

Assumption Business

Administration College

: The instructors whose main

job is only to teach at
ABAC and whose compensation
is oﬁ.a monthly basis. One
has to spend his official

time according to the rules

~and régulations Taid down

for the full-time instructors

of ‘ABAC.

: An instructar's behaviour .

exhibited when he interacts
with students whi]e

teaching them, both in and

outside class.

: Relationship between

instructors and students.

: A disposition or attitude
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of the mind an instructor
holds towards the subject

whether he likes it or not.



CHAPTER 2

REVIEW OF THE LITERATURE

To come to know the teaching performance of the
instructors concerned, it is necessary to understand thé
me;ning of "teaching", “learning” and to know the good
quﬁ%it%éSAthaf belong to good‘éduéators. The following
di§cussion is based on a representative samﬁie of thef
litefature in the field. i ,

T It is understood that the principles of tgaching on
the college level.are no different from those of other .
levels. It is a;process-of learning, starting from the
experience of observation from which a concept is formed.
This grows into understanding and this understanding is
then tested (Singkanipa, 1977).

Lots 6f meanings of "teaching" have been writtéh,
Different persons give different meanings as follows:

Sumit Kunakorn (1975) concludes:

‘Teaching is a process in which a persbn
exposes his own thought, feeling, ideas
and way of life to another person so that
he may analyze and select and adopt as his
own the attitude quality and social value

that he wants to follow and act in
accordance with.' ‘
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In teaching, according to the State University (1975),
the principle is not only in giving but there must also be
a feed back. Aaporn Suwan (1975) believes that teaching
also means to arrange the experiences in such a way that
it is in line with the aims Taid down which is to enable
the college students to acquire know1édge for creative
thinking and to solve problems. Thus this will give rise
fo the change in attitude of the students to take interest
in the subject and appreciate its ﬁalue so as to enable .
them to move or change their personality towards the better.

In a book edited by Smith (1971), Frederick J. Mc
Donald said that in teaching, one aspect of educating is an
interaction between a teacher, a pérson who can induce |
tntelligent behaving, and a learner, a person who is acqufr-
ing intelligent behavior and it is Timited to those
instructional interactions in which the behavior of the
teacher is a necessary and sufficient condition for produc-
ing learning.

According to Elizabeth Monroe Drews (1972) schools will
be the source of the new generation's development of new'
goals and values. It is here that the youth culture is
formed: here that students meet the great ideas of the pasf |

and can be, if fortunate, caught up in learning; here that
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the most outstanding teachers inspire the young to become
their best possible selves. ‘

DiQid K. Heenan (1966) claims that education consists
of something more than programs, instruction and learning
processes; basically, it is concerned with the en]igﬁ;enment
and fulfillment of human beings; Since this is a basic
concern, it is important td know as muéh as is impossible
about the individuals who are being educated.

Ronald T. Hyman (1970) qustes several differenf-
definitions of teaching as follows: |

1. "In its generic sense, teaching is a system of
actions intended to induce learning" (B. Othanel Smfth);

2. "Teaching is what occurs when teachers by virtue
of their instructional activities succeed‘whoT1onr in part
in enabling students to learn" (Elliot Eisner);

3. "Teaching may be charatterized as an activity
aimed at theiachievement‘of 1éarniqg and pragti;gq_in such
manner as to respect the student's intellectual integrity
and capacity for independent judgment" (Scheffer); and

4. "Instruction, training is then a matter of teach-
ing with due regard to the criteria appropriate to thé field

in question indoctrination, drilling the reverse! (Atkinson)
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According to Mr. Richard C. Anderson and companions

(1969)1 instead of considering the role of the teacher as

"imparting knowledge" they had presented a new dimension

of bringing about those changes in behavior which are said
to be the conspicuous manifestations of know1edgé.

According to the findings of John M. Leonard,

John J. Fallon, and Harold von Arx (1966), the teacher can
‘no longer merely furnish facts, he must:

1. Focus attention on prob]gms for investigation:

2. Introduce the skills required in investigation:

3. Help develop and sharpen thé student's abilities
in critical thiﬁking, reasoning capabf]ity, and creative
expression; énd

4. Encourage a Spirit of self-motivation in the
student that will help him continue the learning process
throughout his life.

Vernon S. Gerlach and Donald P. Ely (1971) pose the-
quality of a teacher és a coordinator of learning resources.
According to them, learning must somehow be related to
behavior. Schools are conterned with behavior, firstly,
to develop the abi]ity to make a new response, to behave
differently, and secondly, to use existing responées or

behaviors}jn a new context. Then the function of a teacher
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in the learning process is to facilitate learning. He is
to establish conditions which make it probable that learn-
fng will occur within a reasonable periéd of time.

Looking at the psycho-social point of view, teachers,
according to Clinton 1. thases (1973), are in the business
of changing their students behavior in certain socially
appfoved directions. Educational programs are designed to
change behavior in accordance with a particular value system.
It is thenlthat a teacﬁer perfﬁrms a collection of acts
because he believes his students will acquire behaviours
théy have ﬁdt‘yet evidenced. The teacher has outcomeg in
mind when he plans the instructional unit; he believes
that the students are capable of attaining the outcomes and
that the in;truction is adequate to lead the students to
the objective. ‘

Gail M. Inlow (1963) proposes teaching effectiveness
as a;product,of the personal adequacy of teachers: that
what they are as dynamic personalities determines, in large
part, what they are, and what they will become, as.-
professional persons. A related theme is that learner
‘growth is a broadly dimensioned phehomenon encompassing the
rational, the effective, and tﬁe psychomotor domains. .-

Formal education is depicted as having three interlocking
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" functions: to trénsmit cultural essentials, to help 1earner§
adapt to their environmehts,~and to help them develop as
total personalifies. The teacher, being central in all
these, cannot simply be an imparter of knowledge. He needs,
additionally, to be a social engiheer, to be a human-relations
guide. When playing the role of academician on]x, he fails

“many vital needs 6f_the learners that are as complex és a |
personality is c0@p1éx.

Through the.interaétion betweén teacher and student
and through guiding principles -in forms of lessons,
experiences and,obseryationé, the teaching;1earning'brocesé
aims at sharpening the studeht's abi]ities, creatiﬁg
independent judgment, facilitating learning, helping adapt
to their environments and ultimately helping chanée
’behavior for the enlightenment and development of total
persona]itieg which is the fu]fi]]ment't§ human beings.

To reach the above goal, an instructor muét be
aware and be conscious of his profession and the manner
he should go about conducting his bysiness. Any deviation
from that objective would not be profitable norAusefu1 to
the students. One point that should be_kept in mind is
that the instructor is not the only factor that affects

the teaching-learning process; the administrators, students
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and environments also have a great share in it. The .
researcher keeps other factors as constant and considers
only those féctors that affect the inétructor which is the
subject under this study.

The researcher, therefore, is interested to know the
.mixed variabTes in acquiring knowledge, contents of subject
matters, abilfty,~attitude of the instructors and things.
connected with the~teaching process to evaluate the
teaching performance of the iﬁstructors of Assumption
Business Administration Co]]eée. To evaluate the teaching
performance, some criteria must be laid down and put as
a étandard of judgment. Opinions of .the authorities on
this métter and those of the researchers will be presented
as follows:

Saengchan and’Nuan Sagnuansub propose the fb]]owing
qualities of good teachers responsible fof the future of
the students:

1. Good knbwledge:

a) Knowledge of Fhe subject matter to be taught.
b) Knowledge of pedagogy - methods of imparting
knowledge and the nature ofAthe student.

2. Teach well: he must possess the art of teaching.

3. Good behavior: he must give good examples to the

students.
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4. Proper control of the class.
5. Good health: though this is something personal,
yet if affects learning on the part of the students.
' The research of Planning Section of College of
Education, Somdej Chao Phraya (1975) claims that the
teaching-learning result does not depend solely on the
philosophy of education, its curriculum or pedagogy of the
instructors but main1y depends on the person of the
"instructor."” Qualities of a good'instructor, as a
result and the findings of his research, are as follows:
He must be kind, just, polite and humble, able to be
proficient in his knowledge and way. of teaching. Other'
research preovides different aspects of a good-teacher:

1. Behavior: ‘a good teacher must possess good moral
standing that is acceptable in the community in which he
lives. | .

"2. Academic Knowiedge: he must love reading, do
research, improve himﬁe]f and keep himse]f always up—to-'
date.

3. Method of teaching: his role as a teacher should
not be just imparting knowledge or supplying everything to
the student as done bef&re. Instead he should create

inquisitive minds, guide them in such a way that they can

-
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think creatively, know how to decide thing and take a course
of action freely and with reason.

4. Class atmosphere: a good teacher should not be too

strict but lenient on some occasion.
‘ 5. Human relationship: a good teacher should try to
help the students. He must cooperate with parents as well
as teaéhefs and the cummunity, be equal with the students,
take care of them, help them whenever .need arises both
academically as well as with pérsona] problems.

6. Peksoha]ity: a good teacher must have a pleasing
appearance. He should be polite and kind in words. Good
health is alsoe very essential. | '

7. "Extra work: outside working time, there .is no
research make concerning the appropriateness of the work
done by the teachers.

Aftér studying the characteristics of fifty outstand-
ing teachers, the‘psycho1ogfst’Phi1ip Jackson, reported
that the best teachers are spontaneous and informal. They
not only prize their own autonomy, but‘are concerned for
the deve]ophent of the individual student (Monroe‘Drews,
1971). |

To decide upon the criteria for good teaching, or

excellent .teaching, Ronald T. Hyman (1975) suggests that
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there is no single list which all educators accept as the
"standard authority" on good teaching. Authorities along
with their colleagues must draw up the crfteria they will
use. They must consider if each accepted criterion applies
'to all the instructors. He further suggesfé to try these _
criteria for good teaching:

1. The teacher should be dynamic. That is, he should
be energetic, out going, and assertive.

2. The teacher should ask creative questions. That
~ is, he should ask questions which require the students to
be creative in responding.

3. The teacher should not ridicule or humiliate
the students, but accept them as théy are pdsitivel&, and
move from théré. : |

4. The teacher should s%rive to instill proper and
effective kommuﬁication skills in the students.

5. The teacher shouia'exemplify thé social value§
of our nation.

6. The teacher should be a model of the retional
decision maker and problem-solver duning his lessons.

Good teacher - effective teachers - have always had
these as their major objectives. Their techniques and

approaches depended on the exigencies of their day, but .
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“the best have always been alert, adaptable, and aware of
their students as individuals. John M. Leonard, John F.
Fa]]on,'and Harold von Arx (1966) §tated that another three
characteristics of flexibility, awareness, and preparation
are essential for the effective teacher in reaching the
students where they are and helping them to broaden the
base of their experience, in helping them move from

"seeing" to "looking", from "bearing” to "listening".

Review of the Related Literature:

The following description fs the work of research

done in the field of evaluation of the teaching

| perfokmance given different variéb]es and énvironments that
create efficienc} in téaching—berformqnce. , ‘

| In 1964, Issacson and others wofked on the evaluation

of the instructors teach%né psychology: in the university,
analyzing from 145 questionnaires for various activities
and using five ratiné scales to analyze six variables as - -

follows:

1. Skill: know how to usevFeachfng aids effectively
and interestingly. At the_éame time, create incentive and
eagerness to seek knowiedge to explain things clearly.

2.. Overload: whether the teacher gave too much work

or too difficult work.
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3. Structure: the plan, aim and method of teaching.

4, Feedback: the analysis and the quality of the work
done.

5. Group Interaction: cooperation in common talk,
disﬁussion, free expression to be ready to help and work
- together freely and voluntarily. A

6. Student-Teacher Rappor?: to be ready to listen.
to the ideas of the students. There. is flexibility, . -
sincerity, friend]iness; and discu;sioh of things with
reasons. | .

Othariel B. Smith (1971) gave us two sources:of
development on performance criteria, The first is the
eﬁbhasis in the cﬁrrent Titerature on behavioral ob&ective
instruction. The second source is the series of
experimental studies which have been conducted'in teacher
education. |

Descriptive studies have been used to develop
normative data on teaching_as ft'occurs in typical class-
rooms. The descriptive behavioral data obtained from these
classroom studies was then compared with what the educators '“
believe "should" occur in classrooms. |

Accordiég to Smith (1971), the best potential

source of variables for teacher education programs is class
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experimental studies in which various instructional

, prpcedures are used and the effects of these different
procedures on pupils are reported. In order to furnish
~conclusions whiéh can be applied to teacher education
programs, we need studies in which: |

i. the teacher is the statistical unit of analysis;

2. -teacﬁéfs or classes are randomly éssigned to
treatment;

3. observational data are obtained on the fidelity |
of teacher behavior to the experimental or contrast
treatment and on the behavior of the students, while similar
observational data are obtained dn events in the classrooms
- of teachers who follow théir normal pfocedures; and
- 4, studeﬁ%«performanceris~assesséd by a variety
- of end-of-course tests. Such-studies are rare. To date
we have'found no more than ten studies which satisfy all
four criteria.

Process-product studies in Smith (1971) have‘produced
some of the best variables on the relationship between
teacher behavior and student achievement. Some fifty
process-product studies have been reported on all of the
studies whefe'paturally occuring teacher behavior was"’

observed and, in most of the studies the teacher was the
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sampiing unit. This review covered oﬁly the re]étionships
between teacher behaviors and student achievement. Other |
importaht outcome va}iables were not considered here. The
- eleven strongest variables contained in this research were
presented below. The best results were obtained on the
first five variables: the results were best conclusive on
'the last six variabies.‘ o .

1. Clarity. The cognitive clarity of a teacher's
presentation includes whether the points the teacher made
were clear and egsy,to understand, whether he Qas able to
explain concepts clearly and had facility with‘materia1
and énough background to answer questions inte]]igently;
whether the cognitive level of the teacher's lesson
appeared to'be. just right most of the time.

2. Variability. The focus is on the teacher's use
of variety or variability during_the lTesson. Rating scales
were madevbn the teacher's f]exibi]ity'in procedure,
whether fhe te&cher was adaptable or inflexible and the
amdunt of extra equipments and student activities used.

3. Enthusiasm. Teacher enthusiasm has been
~assessed by

-observer ratings on paired adjectives such as

"stimulating and dull", "original and stereotyped", or
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"alert and apathetic"

-observer estimation of the amount of vigor and
power exhibited by'the teacher during c]aséroom
,Vpresentation.

-student ratfngs on the teacher's involvement,
excitement, or interest regarding his subject matter.

—sign%ficant results relating enthusiasm to
student achievement on at 1ea;t one cfiterion measdré were
obtained in which the variable was studied.

4. Task-Oriented and/or Business-like Behaviors.----
In seven investigatibns, rating scales were used to estimate
‘the degree to which a teacher was task-oriented, achievement-
oriented, and/or business-Tike.

5. Student Opportunity to Learn Criterion Material.
In three investigations an attempt was made to assess the
relationship between the.material covered in the class and
the class criterion score. Overall, the correlations
betweeﬁ measures of opportunity to learn and‘student
achievement are positive, significanf, and consistent.

6. Use pf Student Ideas and General Indirectness.
Research has been conducted using the following behaviors:
acknowledging the student idea, modifying, applying

comparing, and summarizing. The results were not
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statistically significant.

7. Criticism. Teacher use of behaviofrs labeled
"criticism" has been one of the most fréquent]y counted
‘ variables, In no study Qas there a significant negative
correlation between mild forms of criticism and student
achievement.

8; Use of Stkucfuring Comments. These refer to
statements designed to provide an évérview or a cognitive
scaffolding for what is to héppenlor;has happened.

The results tb data indicate that the various forms
of structuring merit further study, but it is impbssib]e
to synthes;ze the results in a manner which can be |
translated into teaching competenciés.

9. Types of questioﬁs. The classification of
questions and/or types of discourse into three or more types
appeérs to offér greater potentiai for future research.

10; Prdbing. Thé variable "prob;ng" generally
refefs to teacher responses to student answers which
enkourage the students to elaborate upon his answer.

11. Level of Difficu]ty of Instruction. Student
perceptions of the difficulty 6f the instruction;have-béen

assessed in four studies through student questionnaires.

The issue is complex.
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Summar

0f all the variables which have been investigated in
process-product studies to data, five variables have strong
support from correlational studies and six variables have
less support but appear to deserve future study. The
five variables-which yielded thetsfrongest relationships
which mesures of student achieyément are: E]arity,
.variabi]ity,»enthusiasm, task;orientation and/or business
Tike beh&vior;‘and étudent opportunity~£o iearn.’ The six
less strong variables are: use of student ideas and/o}
teacher indirectness, use of criticism, use of structuring
comments, use of multiple Tevels éf discourse, probing,
and ﬁerceiQed difficu]ty of the course. The relationships
are positive for ten'of the-variables and negative for use
of criticism (Sm{th, 1971).

From the year 1976 a group of fifty researchers in
Thailand (Dr. Chaleo Buriphékdee, etva1, 1977) worked
together to bring about the characteristics of a Qood
teacher in three ways:

a) Characteristics of "good teachers according to
experienced persons and researchers": |

Buddha has given 7 variables to be the main traits

of a good teacher to teach effectively.
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A éood teacher must be lovable to all the

students and the people around him:

2.
3,
a.

one.

7.

He must be steady in his temperament.

Behave well.

Be diligent and tactful in giving advice.
Patient and have good intention in using words.
Moving from simple things to a more ‘complex

4
.

Give advice in a good and correct way.

According to Dr. Thanu Sawangsak, (Chaleo Buriphakdee, _

et al, 1977), to develop and teach.students efficiently

and effectively, a good teacher should possess the

following qualities:

1.

&~ W [

5.

Have a good relationship with the students.
Love his profession,

Possess the good traits of his profession.
Have a p1easfng peerha]ity. |

Should have acceptable outward appearance.

b) Characteristics of a good teacher according to the

good Thai teachers in the past: -

From a good Thai teacher: Kru Boon Ong Raor gave the

1.

following qualities:

Pay attention in teaching.
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30.

Always find and increase additional knowledge.

Know how to usé "audio-visual aids and other

instructional instruments.

vy
5.

Devote his time to his profession.

Love children.

From Kru Lamphao Suk]uman-Chan

1.

2.

Ky,

official time.’

4,
5.

W 00 ~N o

10.
11.

120

13.

Really devoted to the profession.

Pay attention in teaching.

Devote his time both inside and outside.

-

-Trust worthy.

Patient and hard working.
We]l disciplined.
Sincertly friendly.
Cheerful.

Tactful. .

High spirited.

Good fe]ationship.
Increase his knowledge.

Give moral lesson regu]ar1y and be lovable.
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c) Characteristics of a good teacher as the result
of a work:

Dr. Chaleo Bufi Phakdee and friends launched a
research survey p;oject in 1973 and finished it in.1976i
The‘work had been done with the .help of eleven teacher
colleges in Thaj1and.» Questionnaires had been used with
"various groups of students in different parts of Thailand.
They set quéstionnaires with only the highest rating scales
between .85 to .97 being chosen. 'Thé.following variables
are given as good‘tr§its of good instructors:
l.hhTeachihg ability: Know how toltéach._

2, Behaviour: Show good example.

3. . Pay good attention in teaching and;be clear.
My £ A il W,

. . Be responsible.

Be just-and kind.

Be joviai and humorous.

4

Be polite.

o oo ~ (=) o .

Possess different methods of teaching.
10. Prepare his lesson very well.

11, Self-sacrificing.

12. Enjoy good health.

13. In search of knowledge.
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14. Good appearance.

15. Good personality.

To summarize the above qualities of a good teacher,
they can be grouped into 5 categories: |
1. Good knowledge: search for knowledge and use
it profifab]y. N : -
2. %each well: expregs c]ear]y-and use
different methods and techhiqué;'in teaching. '
-- 3. Good Health: physica]]y and mentally.
‘ 4. Behave well: be trust worthy,hjust, kind,
hard working patient and know how to face-difficu1ties.
5. Be democratic: to be reasonable, ready to

aecept the ideas of others.

From the Research Works:

In 1948, from the fiﬁding of Smith (1971), David G.
Ryans and friends started on a research project to find
out the characteristics of a good. teacher that would
produce efficient work in the students. When this
research was published for the first time in 1960, five

aspects were proposed as follows:



1. Class behaviour

2. Attitude

3. Subject matter
4. Liﬁguistic ability

5. Emotional aspect

33,

. Be understanding,

friendly.

. Be responsible and

systematic- towards

one's duty.

. Arouse and stimulate

progress in the

student.

. Be 1nterestéd in the

students' ideas.

. Be democratic in the

class.

. Give room to the

ideas of the
administrators and
othefs.

Be Learning Centered;‘
Traditional.

Know how to express
himself very well.
Be steédy:and

adaptable.
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“Norman E. Gronlund (1971) has said,
Broadly conceived, the main purpose of
classroom teaching is to change pupil
behavior in desired directions. When
viewed in this light, evaluation becomes
an integral part of the teaching-learning
process. The "desired directions" are
the educational objectives established by
the school and the teacher; evaluation is
the process of determining the extent to
which these objectives are being achieved.

According to Gail M. Inlow (1963), the evaluation
serves the following five purpo;gsf |

1. It enables teacherS'to'keep abreast of the
progress they afe making in teaching.

: A J

2. It enables the administrators to be aware of the
progress their instructors are making in teaching.

3, It gives teachers insight into their instructional
effectiveness.

4. 1t provides school administrators and college
admissions personnel with data on which to base selected
education decisions.

5. It provides the profession of education and other
interested social group with an overview of the quality of
teacher performance en masse.

From the variables used in the study of teaching-

behavior, it can be seen that acquistition of khowiedge

alone is only a part of the whole picture. The crucial
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thing is in the pedagogy of teaching.‘

Dr. Uthumporn Thong-Uthai in his article "A Construct
of Teaching Effectiveness" has proposed research works ‘
done abread concerning the evaluation of the teaching
performance of the instructors a% college level as follows:

a) In 1968, Younge and Sassenrath studied the collede
teaching behavior of the instructors by applying
| questionnaires(witﬁfthe'third and fourth year students.

Nine variables were obtained from the analysis:

1. Confidence and Fluent Delivery: To be confident
of oneself, reasonable, flexible in teaching.

2. Clarity of Course: To be clear in the aim of
teaching,meaningfu1 in content, reasonable in exerciseé and
clear in exp]anation.- | _

3. Open and Sympathetic Attitude towards Students:
Being ready to heTp the students.‘ Permit students to express
their ideas, and at the same time be reédy to accept their
ideas. Give time for discussion and bpen questions, fo be
humorous.

4. Interesting and Stimulating Teachers: See the
~importance of the stimulating factors, know how to use the
educational tools interestingly, use the environments to

suit the classes.
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5. Fairness of Evaluation: Use the,stanqardized
tests and-be fair in giving grades. |

6. Suitable Class Material and Value of Course:
See the importance of preparation for teachiné. The
subject matter should not be too complex but sujtable to
the class.

‘7. 'Erequency of Evaluation: This includes frequency
of assignments ané tests.

8. Interést-in‘and'K;ow1edge.of Subject Matter.

9. Preparedness of Lecture.

b) fn,1974, Greenwood developed a kind.df measurement

called "Student Evaluation of College Teaching Behavior"
to measure what could be observable in the Instructors.
The random samp]ing group were the instructors, students
~and the administrators. He concluded that to be efficient
in teaching, the instructors must possess the fo]]dwing
qualities:

1. To be able to make the lesson easy t§
undersfand.

2. To have a modern method of teaching.

3. To be responsible to his profession.
4. To be friendly with the students.
. )

Ready. to listen to the ideas of the students.
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6. To know the techniques of evaluation, give
clear and proper assignment. ‘ |
7. Possess the knowledge of the events of the day.
8. Understand the problems of the students well.
-c) In 1975, wofrubo and Wright constructed a set of .
questionnaires to evaluate the efficiency of instructors
-in teaching'business administration;: The following categories
were used in building up the questjbhﬁaires:

1. The attitude of the ihstructors towards the

studénts._
2 Methbds of_teaching.
3. Personality of the instructors.
4. Class atmosphere.
54 Teachiﬁg aids.

6. Attitude of instrdctors towards the subject.
'?iQe rati#g sca]és were used with three groupé of
students, instructors and administrators. As the result,
the efficieﬁcy in teaching,of the instructors is composed
of the fo]]owing variables:
| 1. Know the subject matter well and always keep
it up-to-date..

2. Stimulate the students to use their own

thinking.
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3. To be enthusiastic in teéching.

-4, Create good relationship among the students.

5. Give clear exp]anafion of the subject matter
especially that of abstract ideas. |

| 6. Make them know how to think by giving

examples from real life Eituation.'

7. To be fair in evaluation.

8. Render help to stuqents in class as well as -
outside class time. = 2

9. To be lively and interesting in teaching.

The research in this lipe in Thailand 6n the college
level ‘is not as extehsive. According. to Thong-Uthai 1979,
in 1977, some Thai re§earchers Ms. Chintana Mapoung;-et
al, 1977, had ventured on the project in Social Sciences,
Applied Biological Sciences, Human Science and Physical -
Sciences. They were Theses submitted in partial fulfill-
ment of the requireménts.for the Degree of Master of
Education, Department of Educational Research, Graduate
Schood, Chulalongkorn University, 1977.

The f011oWing factors were used:

1. Relationship between the instructors and
students. -

2. Method of teaching.
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3. Personality of tﬁe instructors.

4. Attitude of the instructors towards the subject.
5. Knowledge of evaluation.

6. Ready to Tisten to ideas of the students.

7. The use of teaching aids. '

8. To be good leaders (Thong-Uthai, 1975)

From the research done abroad as well as in Thailand,
' common qualities h;ve been found that create efficiency
.in teaching. The following factoné are among the most
important: |

1, Persona]ity: outward appearance, sincg?ity,
interest in the students, 1eadership, knowledge of the
subject and Being up-to-date.

2. Method of teaching: preparatibn of the lesson,
use different techniques, clarity in explanation, and
development in ideas.

3. Re]ationship.between instructors and students:
good reiationship, ready to listen to students, ready ..
to help them in and outside classtime.

4, Teaching aids: including laboratory and
1ibrary.

5. Evaluation: including feedback, standardiza-

tion and fairness.
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6. Attitude of the instructors towards teaching
the students: being'professional, respecting’them as
individuals.

There must be a process which helps in measuring the
efficiency of‘the_instrUCtors. Evaluation of the efficiency
in teachingvcan help the administrators, instructors and
students great]y in their learning development. . The
administrators can evaluate the instructors’: works. At
the same time, the instruétbrs!know their own abilities and
can find room to improve themselves. ‘The end-resu]ts would
go to the students Qho wou]é benefit from it all. |

In the Tight of this, the researcher proceeded to
formulate the questions to evaluate the teaching performance
of the fui]—time instructors at ABAC to define the present
situation, in the hope of uplifting.their teaching standards
;

and thus increasing the over-all effectiveness of the

teaching performance.



CHAPTER 3

PROCEDURES EMPLOYED

The aim of this reséarch vas to evaluate the teaching
performance of full-time instructors -in Assumption‘
Business Administrétibn CO]jege. The researcher made use
of Descriptive Research by deve]oﬁfhg a set of questions
with a random samp]fng group. The questionnaire was
composed of Variabjes connected With.the efficiency of
teaching at the éo]]ege level, built up by the researcher
himself. The data obtained was analyzed in terﬁs of the 
arithmetic hean, sténdard deviation, cbefficient of
skewness, t-test, and then finaT]y factor analyzed.

Sources of data (Population)

The researcher contacted the administrators, the full-
time faculty members ahd students of vakious'years as a
sampling group to answer the questionnaire. .Since the
reseafcher is one of the.members in thé administration, it
was not hard for him to cqntaét all the 34 full-time
.instructofs. As for the students,Aa stratified sampling
was used with different groups of studeqts according to

their status in the college. Seventy graduates, fifty’
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seniors, fifty juniors, fifty sophomores and thirty freshmen

" were employed giving total sampling group as 250.

~Tools of Research
- | The main todl of this research was a questionnaire

constructed basing ifs questions on the good qua]ifiéd and
agthorized researchers. It had five réting scales which
wére out-standing, excellent, good, less than satisfactory
and unsatisfactory, with the scores of 5,4,3,2 and 1
respectively., It contained 35'items.concérning'teaching
approach, teaching ability, organizatioq and clarity in

‘ explaining the subject matter, group interaction and
dynamism, enthusiasm and personal qualities of the
instrucfdrs. fhé sample groups were the full-time
iﬁstructors and the .students of ABAC during the ;cademic
year 1979-1980. Out of 284 questionnaires, 250 were
distributed to the students and 34_were handed over to the
instructors and the returns were 192 and 30 respectively,
The researcher made use of the complete questionnaires to
find the arithmetic mean, standard deviation and skewness
to find the value of each item and ana]yié the results.

Questionnaire Content

Five rating scale units have been used in the

questionnaire which contained 4 variables. The first
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variable was the "teaching approaéh" containing 5 items, as,
discussing others' points of view, contrasting imp]iﬁations
of'various theories, discussing recent developments in the
field and presenting origins of ideas and concepts,'giving
references for more interesting and related points, and,
choosing texts for the course which added depth to lectures
and discussions. 7 | |

The second variable was the "“teaching ability,

J

organization and c]érity df the subject matter." There were

13 ditems a]togefher regarding competency in-thé téaching
areas, preparation for lectures and dfscussions, beginning

and ending class with vigor and promptness, clear outline

of the course, efficient use of class time, appropriate

pacing of the course, coherent prgsentation'of the matter,
using illustrations and examples, encouragemenf of student
participation and also indebendent thought and action, giving
appropriate assignments and promptly returning them and,
lastly, giving c]ear‘and meaningful test questions.

The third variable was concerned with group interaction
ana the instructor. Eleven items were used: teaching at an
appropriate.1eve1, being aware of their understanding of the

lecture, making them feel free to express .their ideas,
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stimulating them to work more than the‘minimum requirement
of the course, giving feed back to their works, using proper
inétruments to evaluate the students' achievement,
appropriate testihg, showina clearly the method to determine
the‘grade, being fair and impartial, respectinglthem as
individuals and being available to the students for personal
discussion outside of class. And the last variable was
about "the dynamism, enthhsiasm, and personal qualities"” of
the instructor. There are six Ttéhs: ability to communicate,
ability to hold students' attention during-class; being
intellectually stimulating, being lively and enthusiastic in
teaching;'fb]]dwihg‘throﬂgh on commitments and considering
critiéism.as part of professionél'growth. This set of
questfons was.fifst answered and tested by my five co—to]]eée
instructors. A few places had been corrected-and improved
~upon such as the language and the order of grouping. ‘A
"try oUtf of the papeF was done with eother five senior .
students and one Co]]ege instructor. |

The improved queétionnaire was a five scale rating unit
té know the actual performance of the full-time instructors
reiated to téachinggéffeciency gfven in 35 items.

To ?acf]itate the collection of data, the investigator

put a code number on every questionnaire.



Collection of Data

Since the investigator was making a research with the
population and tﬁe random sampling groups of the college
where he was workihg,'the permission from the Director was
obtained. Direct contact had'been made with the full-time
instructors and various groups of students of dﬁfferent_
years. - Close co-operation was obtained on various levels.
The researchef‘spént two months to finish the job. Out of
284 questionnaires distribﬁted, 222 were returned, which
accounted for 78.17% of the total.

Procedure in the Analysis of Data

In the analysis of tﬁe data, the researcher selected
only 180 perfect questionnaires (42 were‘incomplete) and
then ana]yzéd the data obtained using the following
procedures:‘

1. Grouped the questidnnaire into two groups of
students and instructors;

2. Then found out the arithmetic mean, standard
deviation and coefficient of skewness of each item; and

3. Factor analyzed in the following manners:

3.1 Found the arithmetic mean (X) of each'item »

of the results obtained from the two groups and

interpreted their meanings;
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3.2 Found the standard deviation of each item of
~the two‘groups and gave their interpretation;
3.3 Found also the coefficient of skewness of
each item of the two groups and gave their interpretation.
| 3.4 Used t-test to find the difference between
the arithmetic means of the two groups and gave its‘_

interpretation.



CHAPTER 4

ANALYSIS AND INTERPRETATION OF THE DATA

The research made use of statistical analysis and the

following symbols were used:

) represents arithmetic mean
S.D. represents standard deviation
Sk - fepresents coefficient of skewness

Statistical Analysis: -

- From the total questionnaires distributed to-the
- instructors ‘and students of different groups,.222
questionnaires were returned and 180 questionnaires were

in the analysis as shown in Table 1.



TABLE 1

TABLE OF SIZE SAMPLES

48,

| Population Nos. Distributed Nos. returned Nos. applied
The graduates 70 50 43
Senior students 50 43 30
Junior students 50 39 30
Sophomore students 50 35 30
First-year students 30 25 20
(?nd semester)

Total 250 192 153
Instructors 34 30 } 27

Grand Total F 284 222 180
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&

‘S{nce_the research was limited only to the college in
which he is working, the return of the questionnaires was
of no problem. Freéhmeh were omitfed from the sample
ydpu1§tion and this was- due to the fact that freshmen were

:fnew to the college's 1ife and to the way of teaching of the

instructors.
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"TABLE 2

ARITHMETIC MEAN, STANDARD DEVIATION AND SKEVNESS

OF .THE FACULTY RESPONSES TO THE QUESTIONNAIRE ITEMS.

50.

/
.

Variables X S.D. Sk
1. 3.7778 0.8748 0.5814
2. 3.4074 0.8282 0.3229
3. 3.2593 0.6986 0.1828 .
4. _ 3.5926 0.9132 " -0.3198
5. 3.6296 10.8233 0.0056
6. 4.1852. 0.7219 -0.1283
7. 4.1852 0.8181 -0.3848
8. 4.1111 . 0.7371 -0.0754
9. 4.3333 - 0.6669 ~0.2500

10. 4.1111 0.6286 0.0632
11, 4.1111 0.7857 -0.1033
12. 4.2593 0.6434 0.0404
13. 4.2593 0.6986 0.1855
14. 3.8889 0.6849 '~0.0162
15. 3.8519 0.4471 -0.1872
16, 3.8148 0.6688 -0.1872
17. 3.5926 1.0974° 0.3122
18. 3.8519 1.0611 -0.2338




Table 2 (Cont.)

51.

yéiiablé X s.D. Sk
19. 4.0370 0.6931 -0.0332
20, 3.8148 0.7221 -0.1472
21, 4.3333 0.7203 -0.4917
22, 3.9630 ©0.9991 -0.2873
23, 13,6296 0.9088 -0.3388
24, 3.8148 0.8182 0.0356
25, 4.0740 0.8578 -0.4966
26. 42222 0.8750 -0.4054
27, 4.5185 0.5691 -0.3374
28. 4.3704 0.6747 -0.3897
29. 4.2222° 0.7857 ~0.6081
30. 4.2593 0.6434 0.0404
31. 3.8519 0.8027 0.6300
3. 3.7778 0.7369 -0.1319
33, 4.0741 0.6623 0.0279
34, 4.1111 0.6851 - 0.0162
35. 4,0000 1.1547 -0.6877




TABLE

3

ARITHMETIC MEANS, STANDARD DEVIATION AND SKEWNESS

- OF THE STUDENT RESPONSES TO THE QUESTIONNAIRE ITEMS.

52.

Variables X S.D. Sk

1. 2.9869 0.8856 0.1046

2. 2.5621 10.8388 0.3492

3. 2.5621 <0.8185 0.3472

4. 2.6863 0.7738 -0.1238

5, 2.6863 0.7738 ,-0.1231_ N

6. 2.6993 0.7761 -0.0653

7. 3.1895 - 0.7819 -0.0340

8. 3.0000 0.8085 - -0.0392

9. 2.9085 0.8429 -0.0007
10, 3.0392 - © 0.6251 0.0157
11. 2.5033 0.8865 0.2332
12, 2.8366 0.7090 -0.0867
13. 2.5490 0.8852 0.1665
14. 3.1176 0.9072- -0.1719
15, 2.9608 0.8994 0.0259
16. 3.0458 0.8580 .0.0022
17. . 2.4379 . 0.9622 0.1904
18. 2.4641 1.8929 -0.2730




Table 3 (Cont.)

53.

L variables R S.D. Sk.
19. 3.1046 ' 0.7767 0.0100
20. 1.9935 1.8471 -0.2874

21.. | 3.2614 0.8987 ~0.1137
22. 2.9608 0.8994 0.0259
23. 1.7908 0.9050 0.5055
24, 2 6667 0.8706 -0.2046
25, 2.9020 0.9617 0.0419
26. 3.6536 1.0310 ~0.3085
27. .2,9150 1.1714 - -0.0307
28, 3.2026 0.7264 -~ 0.0688
29. 3,3007 0.9716 0.0843
30, 2,7451 0.7367 -0.1747
31, 2,7451 0.7367 -0.1747
3. 2,8954 0.9713 0.0278
33, 3.0000 0.8085 -0.0392
34, 2.6667 0.8706 -0.2046

© 35, 3.2026 0.7264 0.0688




54.

- TABLE 4

QUESTIONNAIRE OF -THE EVALUATION OF
THE TEACHING PERFORMANCE OF ABAC INSTRUCTORS AND
THE ARITHMETIC MEANS OF THE FACULTY RESPONSES (Xl) AND
STUDENT RESPONSES (Xz) COMPARED.
Evaluate ydut teaching performance and give the score you
deserve in each item below. Put a check mark /) in

appropriate column ‘as your fating.

5 - outstanding - | _ 3 - good
4 - Excellent ' 2 - less than satisfactory

1, - unsatisfactony:

| SR
A. With Respect to Teaching Approach,
How Well Did You 5| a3 2
1. Discuss points of view other 3:7}78 }v2.§é64
than your own? : N S S
. oo
2. Contrast implications of A A
various theories? : 3'4974 { 2'?621
i 1 l ]
oA
3. 'Discuss recent developments in ! o :
the field and present origins 3.2593 / 2.?62“
. of ideas and concepts? B EN
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5. Choose texts for the course
which added depth to lectures
~and discussions?

With Respect to Teaching Ability,
Organization and .Clarity, How Well
D1d You

6. Possess competency in the
knowledge of the subject matter
and teaching areas?

7. Prepare for lectures or
discussions?

8. Begin and end the class with
vigor and promptness?

9. Outline clearly at the

" beginning of the course your
expectations of the class and
did not surprise the students
with major assignments at the
end of the course?

10. Make efficient use of class
time?

11. Pace the course so that you
-did not have to hurry over

large amounts of material toward

the end of the semester?

~12. Present the material coherently,
emphasizing the major points and

making clear their relationships? - --

13. Use examples and illustrations
which made the material clearer?

14. Encourage wide student . ,
participation?
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16.
17.

18.

Direct your efforts, by example
and precept, toward situations
which encourage independent
thought and action?

Give adequate instructions
concerning assignments?

Usually return assignment
promptly? .

Write test questions for
which the meanings were
usually c]ear7

With Respect to the Group
_Interaction and You, How Well
Did You [

19.

20.
21.
22.

23.

24.

Teach at an appropriate

level for the .course?

Usually have the awareness of
whether the class members are
following your discussion or
lecture with understanding?.

Make the students feel free
to ask questions, disagree, and
express ideas?

Stimulate the students to work
on their own beyond what the
course- itself required?

Comment individually on thé
student's work, either orally
or in writing as to give them

. encouragement and support?

‘Have sufficient demonstrable

evidence, in terms of class
participation and written work,
to evaluate the students'
achievement in your course?
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25. Give tests which provided -
the students with an adequate
.opportunity to show what they
have learned?

26. Explain clearly and early in_
the semester how the course
grade would be determined?

27. Possess fairness and
impartiality in your dea]1ngs
w1th~students7

28, Respect them as individuals
in your.dealings with students?

.29,  Make yourself available for
meetings or -personal discussiong
outside of class?

With Respect to Dynamism, Enthusiasm
and Personal Qualities, How Well
Did You

30. Use your ability to communicate?

31, Usué]]y hold the students
‘attention during class?

32. Be intellectually stimulating?

33. Reveal enthusiasm in yourA
teaching? (Seem to enjoy working
with the class?)

34, Follow through on commitments
such as conferences, paper
grad1ng. etc?

35: Cons1der cr1t1c1sm as part of
professional growth?
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Some suggestions given toAimprove‘your own teaching

performance.
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TABLE 5
T-TEST FOR VARIABLES OF THE

FACULTY AND THE STUDENT QUESTIONNAIRE ITEMS.

59.

Personal Qualities| 4.01| 2.87 0.610 1 0.654 6

. 2 2 - o
Variables used . Xl, Xz S S, Np=N, | t=value
1. Teaching Approach | 3.53| 2.697| 0.685|0.660 | s 1.6007°
2. Teaching Ability | 4.04| 2.688| 0.552|1.165 | 13 3.7208™
3. Group Interaction | 4.09| 2.88 | 0.615|1.011 1| 11 3.1470"
4, 2.4837*

N.B. This is a oné-tailed test with
HO X f‘ = ./“Z
Hy o 4 >
using N1 + N2 - 2 degree of freedom and

5% and 1% range of levels of significance.

@ means acceptance of null hypothesis.

* means the difference of Xl and Xz
is sjgnificant. '

** means the difference of X1 and Xz
-is highly significant.
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The Analysis of the Data

From the two sets of data, (1) the self-evaluation and
(2) students-evaluation of the instructors, some
compgrisoﬁs and conclusions can be drawn.

1. Considering éhe Teaching ‘Approach from the point
of view ofithe instructors themselves as well as the
~ students evaluation, the results of the two coincide. Thé
highest weight falls on the discussion of thé points of
“view other than‘their own, followed by proper choice of
texts, giving references fér more interesting_and related
points, contrasting implications of various thebrfes and
discus;ing'recent developments in the field and presenting
) origins of the ideas and concepts. In the student evalua-
tion table, "the references for more interesting and related
points" has the same weight as “the proper choice of texts".
And this same insident occurs also with contrasting
implications.bf various theories and discussing recent
developments in the field and presenting origins of ideas
and concepts. As a whole the trend is more or less the same
with the lesser weight given by the students.

2. With regards to Teaching Ability, Organization and
Clarity, from Table 2 of se]f-eva]uation, No. 9 "outfiﬁe

clearly at the beginning of the course the expectations of
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the class and did not surprise the students with major
assignments at the end of the course" carries the highest
weight and the lowest weight in this area is No. 17
"returning assigﬁment‘prompt1y." The order of highést
weight to the Towest is Nos. 9,12,13,6,7,8,10,11,14,15,18,
16,17. -

On fhe coéfary, the students evaluation is of
different opinion. The highest point is with No. 7
“to prepare for 1eétures or discussions"” and the Towest is
No. 17'concerning the retdrn of assignment prombt]y.

The order of.weight.obtained from highest to lowest is
Nos. 7,14,16,10,8,15,9,12,6,13,11,18 and 17.

3. With respect to fhe’“Group Interaction and the
Instructors", from the ﬁhstructors' own evaﬁuatidn,’the
highest in the Tist of arithmetic means is No. 27
concerning "fairness and impartiality in'y0ur dealings witﬁ
students" and the lowest is No. 23 which is about
"commeﬁting individua]]j on the student's work, either
oéa]ly or iq writing as to give them encouragement and
support". Combared to Table 3 of Students Evaluation, the
highest weight.is on No. 26 "explaining c]early and early

in the semester how the course grade would be determined".




62.

On the-other -hand No. 23 "commenting individually-on the
student's work, either orally or in writing as to give them
encouragement and support" obtains .the lowest mean and this
evaluation coincides with self-evaluation.

4. With respect to "Dynamism, Enthusiasm.and Personal
Qua]ities“f the highest arithmetic mean.be1ongs to No. 30

"usjng ability to gommunicate“ and No, 32 "be intellectually
4sfimu1ating" gets the lowest mean. In contrast with Table 3
of Students evaluation, No. 35 considering “criticism as
part of professional -growth" gets the highest mean and
No, 34 "foiiowing.through on commitments such as conferences,
paper grading, etc.” has the lowest mean.

Of all the variables, in-instructors eva]uatipn, the
highest arithmetic méan'obtained4is,4.5185 on No. 27
"possess fairness and impartiality in dealings wfth
students”. And the Towest arithmetic mean is 3.2593 on
No. 3 "discuss recent devé]opmenfs in the field and present
origins of ideas and concept."

From Table 3 of students evaluation, the highest is -
3.6536 on Ng. 26, "explain clearly and early in the
semester how the course grade would be determined" and the
Towest is 1.7908 on No. 23 "to comment individually on the

student's work, either orally or in writing as to give them
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encouragement and support". The two groups of.evaluators
"have different opinions on the issue. It can be noticed
that the weight of each variable in the list of arithmetic
- means of the self-evaluation is generally higher than that
_the‘students evaluation and this may be due to the bias of
self-esteem.
To treat each table differently, consider ‘

a) vfirst, the arithmetic mean of se]f—eva]uation.'
The highest weight obtained is No. 27. The instructors
mostly feel that they possess fairness and impartiality in
their dealings with st;dents. The Towest %s No. 3
concerning»the discussion on recent developments in the
field and presehtétion on origins of ideas and concepts.
Though the score is the 1owesf yet it is above évérage.

In Table 3, all the arithmetic means are lower than

in Table 2. The highest.is 3.6536 of No. 26, “explaining
clearly and early in the semester how the éourse gradé would .
be determined". The Towest aritﬁmetic mean is 1.7§08 of
No. 23 "commenting individually on the student's work, either
orally or in writing as to give them encouragement and
support". It goes to show that the studenfs as a whole are

not satisfied with the correction of the assignments given

to the students. This may be due to lack of training.
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b) Standard deviation'of.t#g variables: In Table
2, the highest standard deviation is 1.1547 of No. 35
“conéidering criticism'as_part of prqfessiona] growtﬁ".
Comparatively, fhe instructors have different opinions
regarding this personal trajt: As for other varfab]és,
their standard deviation values are slightly lower than
that of N9. 35. Most of the instructors are of the same
- opinion in this respect.
| Consider Table 3; the opinion of the students: The
highest standard deviation is 1.8929 of No. 18
"writing test questions for which the meanings were
usualiy clear". This‘'goes to show that among 153 students,
there {s a considerable spread of opinion on the matter.
The spread of ideas and opinions show that some students
" may be very biased in judging their 1nstruétors, because
the standard deviatioﬁ‘on the question is 1.8929 which most
other standard deviation are closer toll.OOO. Comparatively.
the opinion of the students is only spread out a little bit.
In_re]ation to the above mentioned arithmetic mean, the
conclusion that may be made from the standard deviation is
' that the opinions of students cluster at the average level..

The two sets of data support each other.
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c) Skewness: Consider the self-evaluation of the
instructows (from Table 2). The highest negative data
obtained is -0.6877 of No. 35. This means that most of the
instructors give high ;cores on the item "consider criticism
as part of professional growth", and few do not Have that
attitude. The highest positive value is 0.6300 of No. 31
which éhbws that only few of them give high scores on hold-
‘Thg the students® attention during class by the instructors.
The quality is not up to the mark, thoﬁgh it may be above
average. The values 6f other variab]es are between that
range.

The values of skewness shown in Table 3 of the students
evaluation give No. 26 as the highest ﬁegative,va]ue'at
-0.3085. Most of the instructors gﬁve high scores on this
point. It shows Fhat most of the instructors "explain
clearly and early in the semester how the course grade
would be determined” while No. 23 gives the highest
. positive vaiue at 0.5055, which concerns the comments of
thg‘instructofs on the student's work individually, either
orally or in writing, so as to give them encouragement
and support. This means that very few gives high scores
on this matter. In general, the students see their

‘instructors as in the average level.
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From Table 5, the general arithmetic ﬁeans of variables
of the faculty and student questionnaire items have been
formed. The ranking of the arithmetic means of the
variables witﬁin the faculty questionnaire items from the
highest to the lowest are as follows: Group Interaction,
Teaching Ability, Personal Qualities and Teaching Apprbach.
Whereas, wfthin the student questionnaire items, the '
arithmetic means of the variables from the highest to the
lowest are as fo]]ows;'Group Interaction, Personal .
Qualities, Teaching Approach and Teaching Ability. And
from the t-test ana]ysis,lthe thc1usion obtained is that -
there is no sighificant difference in arithmetic means of

'the'"Teaching_Approach" of the faculty and student
questionnaire itemﬁ.f The differences are hfgh]& significaht_
when comparing the arithmetic means of the'facu1ty‘and
student questionnaire itéms concerning "Teaching Ability"

and "Group Interaction". Whereas, the difference is
significant only in;the arithmetic means of the faculty and
stpdent questionnaire items concerning "Personal Qualities".
As a whole, the arithmetic means of the faculty responses

to the questionnaire items are higher than those of the - -

student responses to the questionnaire items.
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The self-evaluation of the instructors indicates that
they do best in "Group Interaction" which is the same as
that of student-evaluation. The lowest performance of the
instructors according to self-evaluation is in the.area of
"Teaching Approach",Whereas according to the student-
eva]uétion the 10West performance is in the area of
. fTeaching.Abiljty". 4

. The ranking of the general means of variables of the
résponsgs to the questionnaire ifems of the two-groyps.
almost coincide~gxcept in the areas of FTeaching Approach"
and "Teaching Ability". Even in these two areas there is
not much difference. Hence the conclusion can bé drawn to
- the effect that the ranking of the geneka] means .of |
variables of the‘responses to the questionnajre items of
the two groups‘are the same.

" Interpretation of the Data

There are four main areas. in the questionnaire items;
namé]y, Teaching Approaching, Teaching Ability, Group
Interaction énd Persqha] Quaiities of the instructors.

From the resu]t;of the ong;tai]ed test, there is an
acceptance of the null hypothesis. That is, the
arithmetic mean of fhe faculty response: (kl) and the

arithmetic mean of the student response (Xz) concerning
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"Teaching ApprdaCh" is not significantly different. The
instructoré, in this area, . are probably at least "good"
and the facu]ty\can be commended for that. A]tnough they
are good, the falulty rates itself higher than the - |
students do;‘(Appendix I11)

Conside; the other three areas‘of Tgaching Ability,
,‘Grdup:Interaction and Personal Qualities, there seems to
be a problem in these three areas. Table 5 of the
one-tailed test shnws that there is a highly significant
difference between the afithmetic mean of the faculty
response (Xl) and the arithmetic mean of the student
,.nesponse (Xz) in the areas of Teaching Ability and Group
-Inferaction, wnile there is only a Significant difference
in ine area of Personq] Qualities. The arithmetic-means'
of the faﬁu]ty responses tend to be consistently higher
than those of the student responses. The problem may be
that there is an over-estimation by the instruction of °
their talents. To.come to this interpretation, the
reéearcher thinks that the students-are in-a better
position to evaluate -the effect of the teaching performance
of the instructprs on them. By comparing the arithmetic
means of the student responses in these three areas, the-

‘researcher suspects that the instructors have over-rated

4



69.

theﬁse]ves. _

The researcher, fhen, can form these three areas into
one and focuses on the 1n§tructors as the major térget.
From the faculty and student responses, it may be that
the opinions of the instructors do not correspond with
rea]iéy. Their abilities may;be questionable in terms of
. their teaching background and method of teaching. |
Teaching effectively needs time and experiencevto master
th art and it has to be devé]oped.' The quality of their
English is another aspect to be.considered: Since English
is the medium of comﬁunication and it is not the méther
tongue, it is natural that the instrdctors as well as the
students would find.it hafd to communiéate with each
other in the best way théy can. The students still rated
the instructors §s “good". -The need, then, is not so
much td'improve the teéching appfoach'of the instructbfs
but to get the instructors and students to be more
consistent in their opihions." Probably the quality of
communication between the in§tructors'and students could
be of prime importance. |

As a whole, the achieVement on the part of the
" instructors is good but not as good as their opinions

reveal. There is a gap between the opinion of the
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instructors and the teaching performances of the instructors.
The result of the responsés of the questionnaire items No, 20
and No. 23 sth this. |

The reserarcher also personally perceives the sé]f-'
eva]uationiof the instructors to be excellent as something
over-estiméted. The reason is due mainly to a lack of ex
- experience and metﬁodo]ogy in imparting knowledge. The
language may be another barrier to effective teaching.
The barrier can either be creatéd by the instructors
themselves because of the Tow quality of English as a
second language created or may be by the students due to
their inability in ﬁsing English as a medium of
communication. In either way, the teaching performance
of the 1nstruct§rs w111 not be as effective as it would
norma]iy be. Just as {mportant may be the Thai custom
of putting the teacher "on a pedistal" and insisting oh
total respect for the teacher by the student.

Last, but not least, is that devotion and
commitment to the teaching profession is very essential.
In modern times, teaching is business-like. The special
care, sacrifice and the devotion of the former days are

gone. Moreover, the standard of living is so high that



‘«_'11fe.

T RS AT arY, An
71.

it forces the instructors to have other jobs iﬁ order to
earn enough for their living. They are more materialistic.
That is the reason why they cannot wholeheartedly devote
themselves to the profession, but divide themselves

among %o many other things which they think they need in

P
.

The instructors should take the initiative to be
" sensitive to the needs of the students. Unless and until
the instructors come to know the needs of the students,
there will remain a communications gap and the teaching
performance of the instructors will be hard to improVe.}
To bridge this gap, the instructors must know the
students' needs and this can be dome ;hrough, first,
observation of the students' reactions during c1ass-#ime.
Then, through teachihg techniques, the instructors may
prepare a kind of test to check their understandihgiand'
at the same time to detect tﬁéir needs. It may be done
'orally or in writing. To be. sensitive to their,needs,'thé
instructors may talk to some of pupils privately outside.
clas-time and seek their obinions so that lessons may be

better prepared and more relevant.



CHAPTER 5

FINDINGS OF THE STUDY

The findings of this study will be persented in three

parts, namely, the qua]itiés of the instructor based on
’.ﬁre;ious research,ﬂthe findings from the questionnaire and
the findings from interviews, pe;sona]'observations and
experiences.

1. From previous research: Factors that affect the

effieiency of the teaching»berformance of the instructor
are: |

a) . Personal traits} The instructor must possess
pleasing personality, good and up-to-date knowledge of the
subject matter, inquisitive mind, and qualities as a
leader;

b) Method of teaching: He must know different
techniques - of presentation. At the same time, he must
know how to make use of teaching aids to properly facilitate
the Tearning of the students. | i

c) Relationship with students: A readiness to

listen and to help the students both inside and outside -
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class-time is very essential. He should be friendly with
eveéry one and create an atmosphere of trust and confidence.
d) Evaluation: A teacher should know the art of
measurement and evaluation and use the feedback and
critici;m as a stepping stone to the change and improvement

for the-better..

"« 2. From the questionnaire: From the data gathered the

following findings have been obtained:

" a) The instructors tend to highly evaluate
themselves than the students normally do. From Table 2
and 3, We_know that the arithmetic mean of the faculty
responses to the questionnaire item is about 4 where as
the Arithmetic mean of the student responses is less

than 3.

b) According to self-evaluation of the
instructors, what is the lowest of all the items presented
is in "discussing recent developments in the field and
present o}igins of ideas and concepts". More importantly,
the students feel that the instructors come to class
unprepared for lectures and discussions.

c) Of all the four variables, the weakest point
according to the students is in JTeaching Ability,

Organization and Clarity" and in view of the instructors'
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evaluation "Teaching Approach"-is’their weakest asset.

d) In general, and according to the t-test
performed, the‘evaluation of the two groups are the same
in ranking of the variables of the responses to the
questionnaire items. But.the significant and highly
significanf,differences show that there is something wrong
ejther with the faculty members or the demand on the part

of thé students is too high.
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CHAPTER 6

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

¢
[

From the self-evalvation, the instructors see them-

/‘Se1ves as already functioning well. The standard of

- teaching Ts‘rather high. If the measuremenf is right anqA
if the instructors are sincere, then the teaching
performaﬁce of'the instructors.as a-who1e is at a high
level, The'fnstructors are doing their best and they are
putting efforts into their work. This may show that their
achievement in teaching is quite satisfactory. . There is
a feﬁ defects here and there. The instructors readily
listen to thé complaints and criticism of the students.
This also indicates that the instructors seem to be ready
to correct themselves. Thus the future standard of
teéching performance of the instructors will continue to
improve.

Viewing the teaching performance of the instructors
froﬁ the students point of view, the outcome of the

standard is average. According to the students, there is
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a need for a Tot of improvement in many areas, since
teachers are accounted as the developers and builders of
the nation..

According to the students, the standard of the
teaching éerformance of the full-time instructors-isihot
up to the.ﬁﬁrk.. Instructors do‘not bUt their heart énd'
sob]yinto the work; Sometires, it might happen that the
teaching ability of.the structor§ is so limited. Sometimes,
perhaps, instructors-possess.teaching ébility but due to
personal problems and their re]ationéhip with the students
the results are not good.

Though the students play a great role in the educational
process, yet one of the major keys is in the instructbrs
themse]veé. If the instructors, with their good will and
intention, want to improve themselves for the'better, fhen
thiﬁgs would be. much easier. From the students view
point, the instructors shou]d'impnové themselves in several
areas: First, the instructors must perpare better for
le¢ctures and discussion;'secondiy, the instructors should
take more interest in gaining more knowledge daily, have .
édditiona] or private studies to keep them up-to-date, énd S,

know how to make effective use of evaluation and
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" measurement. They should make the students feel free to
vask-quest;ons, disagree'énd express ideas. And one of

the most important things is the readiness to listen to
the complaints and criticism énd consider them as part

of fhéir professional growth. Oftentimes, the instructors
‘overlook theif own~deficiencies. They should Tisten then
to critfcish for their own good jndividua]]y and"
collectively to increase the standard of the teaching
performance of ﬁhe instrucfors.

Taking the two points of view into consideration,
certain ideas coincide with each other while the rest

~differ. This may be due to the fact that

. Case 1. The instructors are really good. They d[é',
well prepared for their classes. If the
students cannot understand the lesson,
they may project ft aé unpreparedneés on

the part of the teacher.

_Case 2. In another sense, the instructors may not .
be  prepared for their classes but keep on

thinking that they have done their best.
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From Case 1, the instructors do not do.their utmost
to make the students understand their lessons. The
instructors must try to motivate and arouse the eagerness
in studies in the students. -The resu]t.is that the
students éannot understand their lessons. The suggestion
js;that the instructors should take more interest in
téaching and try to understand the student' difficulties

and problems.

In Case'Z,- an'ins§ructor may think that he is well
prepared but actually hé knowsivery 1ittle: Each |
instructor must know himse]f very well and how much he
knows the‘subject he is teaching. Then he mdst 1i§ten a
lot to the students fhem§e1ves. Frbm there, he can
consider these deficiencies and improve himself. |

Therefore, if the instructor p1aysvhis role properly, N
if he guides the students well, they should naturally

respond to their calling.

The Main Qualities.of a Good Instructor

In my personal opinion and from the variables I have ~
put forth in my questionnaire, a good teacher must possess

the following aualities:
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1. With respect to teaching approach: He»shou1d give
his own ideas épart from what is given in the.text. Pers
Personal opinions presented to the class should help to
increase the‘students' range of vision and perspectives.
This aiso stimu1a£es the.students in their studies and, at
.~ the same time, increases personal confidence of the
' students in their instructor. .

In the explanation of various theories, he
should contrast their imp]iéations. This approach would
help them to better understand and to solve pfob1ems that
may arise. The instructor must read books and magazines
widely so as to'bé ab]é to discuss recent.déve]opments
in the field he is teaching\and préseht origins‘of ideas
and concepts. Everytime he uses ideas from other books ,

" references must be cited. Before all else, the
instrucyok must choose the proper text for the course

which adds depth to lectures and discussions.

2. With respect to teaching ability, organization
and clarity: The good instructor should be competent 1in
his knowledge of the subject matter and teaching areas.

This competency of knowledge should increase confidence,
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zéal and euthusiasm in the students. To be competent means
that he needs to prepare for his 1ecture§. A11 the more,
he should keep up;to—date in his art. Outward appearance
.also plays a great role. He should outline c]ear1y at the.
beginning of the course his expectations of the class and
should not gurprise them with major assignments at the end
‘ 6; £he course. Thgn everyday,rhe-shou1d begin and end the -
class with vigor and promptness to incréase interest fn

the students. Class time should be used efficiently.
Materials 5hou1d be presented coherently, emphasiziﬁg the
major points andvmaking clear their relationships. In

the art of teaching, he should use exampléé and illustrations
which will méke the material clearer. With tact and

skill, hé shqu]d try to encourégé wider student participa-
.tioh and direct his efforts towards situations which
encourage independent thought and actioh. He should give

adequate-assignments and once he finishes his corrections,

return them promptly.

3. With }espect to the group interaction and the
instructor: Good instructor must be aware of whether the

students are following his discussion and lectures with
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understanding or not. He should create an atmosphere of
trust and confidence in his class so that the students feel
free to ask questions, disagree, and express ideas.
During the course stimulate the students to work on their
own be§ond what the course itself requires. Occasionally
- he should give them encouragement by commenting on their
work. He also should possess adequate tools to evaluate
students' achievement in ‘the course épart from regular
éxéminations. The students should know how they will be
graded.. In this regard he must be fair and impartial in
dealing with the students. He should respect them as
individua]siand most important -of a}], he must try his
best to make himself avaf]ab]e for meetings and heksona]

discussions outside of class.

4, With respect--to dynamism, enthusiasm and
personal qualities: A good instructor knows how to .
communicate his 1deas to the students. With this ability
of his, he can hold the §tudents' attention during class.
If he enjoys his career, the students should feel
enthusiastic in their study.. Then if he loves his

profession, he will not only enjoy teaching but enjoy
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everything that follows in -teaching. But no one is perfect .
and all are liable to some criticism or another. Evén a
good instructor will have difficulty, but he will take it
"to his own advantage and, at the same improve his |
professiod%] growth. The échievement in the teaching
Qeﬁformance then 13 the outcome of both the part{es, that
’is; the fnstructors on~one-hand-and;fhe-students~on-the
--other. If they cooperate and-;ry to-understand~each-othef
and possess>good~}e1ationship'then §ome~prob1ems;~if-not>

-all, ‘can ‘be ‘'solved,

--Recommendations:

- From the«aboverrgsearch and'findings,-the reséarcher
‘makes the fo]]owing-recommendgtion;-tq.improve_the
teaching -performance of the instructors:

1. The instructors must prepare for Tectures and
discussions more extensively. Theyjmugtta1so use
» The lack of teaching experience and a clear
understanding of the function of the instructor-training
program has led to many problems for beginning instructors.

This probIém will be solved by providing a good intgnsive
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orientation program. The program shoﬁ]d be made worth-
while, realistic, and sincere for all new instructors. It
should stimulate them to be responsible, encourage @hem to
create;qua]ity, give them direction, and provide them with
an undérstanding of the general nature of the instructor-
i’tkl:raim'ng prog?gm. ..... | v

A committee should be formed to make a review
‘and é]so revise the instructor-training program for the
college to train and improve the quality of teaéhing.

2. Siﬁ&e the self-evaluation and the students- |
evaluation of the instructors differs, there shald be a
system’of feedback for the insfructors so as to.measure
their teaching performaﬁce. Consequent}y, they'can come
to know themselves bettér. To -this purpose,‘con%idential
- student-evaluation of éach course can be conducted either
by the instructor hjmse]f or by the college toward the .end
of tﬁe course to know;at’1east partly the effectiveness of
the performance. e

3. The administration shoﬁ]d set up a general

guideline for the faculty members to follow so that, at

least, the minimum requirements as instructors of the




college would be fulfilled, if not more, in various aspects

of the teaching performance.

Related Recommendations

1. Thére should be systematic method of selection
ofethe staff members. Special ehphasis shouid be on
observetion, follow up and the eva]uat}on of the selected
member before the final admission is.decided.

2. For unexperienced instructers, fhere should be
someone initiating them into this new prefession, guiding
and he]p1ng them whenever it is necessary

3. In-service tra1n1ng shou]d be prov1ded to all the
members during or at the end of the year to keep themse]ves
a]wa}s up-to-date in this profession.

4, Informaf gathering for fhe‘instructors teachihg
in-the same field or even.of%different fields to come
together and discuss their diffjcu]ties and methods of
teaching for effective teaching.

Other fields relatipg to teaching shou]d be exposed

to the instructors for the betterment-of teachlng

5. Course in measurement and evaluation must be

given to all the instructors so that they know how to use
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the tools of measurement effectively.

6. At the‘proper time, instructors should be sent
to attend seminars conducted outside to broaden their out-
Yook. |

7. Experté-on the matter should be invited to conduct
-éeminars:and give illustrations on effective teaching.

8. The students should be free to present personal
épinions to the administration.for consideration. .
Anoﬁymous questionnaire will be emp]oyed for every student
to evaluate the instructors and give feedback for improve-

ment. :

9. Consider the qua]ificatiqns,and job_e%pgnienqes_
of the full-time instructors, as shown in Table 6. From
this data it is quite clear that most of the instructors
bgcome professional after acquiring their job. Out of
34 instructors, only 11 got their degrees in educétion and
all of them are from foreigh universities. They naturally
have 1ittle experience of teaching in the-Thai milieu.
| The researcher theréfore suggests having special

training for the new, inexperienced instructors undergo for
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a'certain period of time a special training before they
launch themselves into a full-time instruction.
10. Instead qf waiting for outside abp]ication,
it is bétter to launch a programme of preparing required
"qnd efficient instructors for the College by the College
'itéeTannd this may be labeled as the EIngtructors

- Programme".

.Recommendatiohs for Further Studies

1, Apart from the c]ags—;oom atmosphere and personal
traits of the instructors, other factors that.affect the
.teachihj performance of the instructors should be
researched and looked -into.

& Nof on1y'the full-time instructors, but also
part-time instructors who form the majority of the
members of the staffs should be .taken into consideration
to increase the efficiéncy in teaching performance of the
inétructors;

3." Continue reéearch with other groups of students -

to confirm the results of this questionnaire.

4. Further study should be done on how to close the
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communication gap between the instructors and the students.

These recommendations for future studies will help

the Co]Jege_fo see clearer the obstacles that black the
| efficiehcy of the teaching performance of the instructors.
ailLittle by 1itt}e; it can get rid of these diffculties and

innitiate new efforts to form man in his totality.
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' APPENDIX I

FORMULAE USED IN RESEARCH

1. Arjthmetic Mean :

X = arithmetic mean
€fX = _sum total scores
£f = * total number of responses

2. Standard Deviation :

o 2
= £7X° - £fX
& \/—N— (*N—)

S.D. =  standard deviation

ZfX = sum total scores

ifX2 = sum bf power two of the scores
N = ‘total number of respdnses

3. Coefficient of Skéwness :

Sk

X - mode .
S.D. :

Sk Coefficient of Skewness



Mode

A

95,

Ll +C

AL G,

actual Tower Timit of the modal class.

size of class interval

the difference between frequency in .
the modal class and pre-modal class.
fhe difference between frequency in

the modal class and post-modal class.

S .
Lol o= 3
T
i,

t-test

mean of the variables of the faculty

responses to the questionnaire items.
mean of the variables of the student

responses to the questionnaire items.
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variance of the variables of the

faculty responses to the questionnaire

© items.

variance of the variables of the
student responses to the questionnaire

items.

number of responses in the faculty

group.

-number of -responses in the -student

‘group.



APPENDIX II

QUESTIONNAIRE
VARIABLES CONNECTED TO THE TEACHING
PERFORMANCE OF THE INSTRUCTORS
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Feb. 1, 1980 Assumption Business Administration

College.

Dear Instructors,

Presént]y, I am working on "An Evaluation of the

] jegﬁhing Performance of Full-Time Instructors of ABAC"
-Wﬁiéh forms part of my work in my studies. I would

very muéh appreciaté your he]pAin evaluating your

personal class behaviouf, characteristics and professional
competencies exhibited. Kihd]y bresent the fact as close
to reality as possible. Feel free to util%ze the space

. on the last page for additional comments you wish to make.
Thank you very much in advance for the time aﬁd_

concern you have given to this paper of mine.

Yours sincerely,

(Bancha Saenghiran)
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EVALUATION OF THE TEACHING PERFORMANCE

PERSONAL INFORMATIONS:

Sex: [:] Male [:] Female ' :
Age: © []20-30 vrs, []30-40 yrs. [ ]40-50 vrs.
e [ 50-60 ¥rs. |

Qua]ificatibns: [:]'Bache]or Degree , [:] Master Degree
: [:]'Doctorate Degree [:].Others
. Student taughtz [:] Freshmen [:] Sophomores

Subject taught:

Teaching Experienées in College/University level:

1-6 Yrs. [:] 5-10 Yrs.
[ ] 10-15 vrs. [ ] more than 15 Yrs.

Evaluate your teaching performance and give the score you deserve
in each item below. Put a check mark (4 ) in appropriate column

as your rating,
5 - outstanding. - _ 3 -'good
4 - Excellent 2 - less than satisfactory

1 - unsatisfactory




With Respect to Teaching Abprdach,
How Well Did You

"Discuss points of view other

than. your own?

Contrast implications of
various theories?

Discuss recent developments in

- the field and present origins
"of ideas and concepts? |

Give references for more
interesting and related points?

Choose texts for thé course
which added depth to lectures
and discussions?

With Respect‘to Teaching Ability,
Organization and Clarity, How Well
Did You

6.

10.

Possess competency in the
knowledge of the subject matter
and .teaching areas?

Prepare for lectures or
discussions?

Begin and end the class with
vigor and promptness?

Outline clearly at the

‘beginning of the course .your

expectations of the class and
did not surprise the students

" with major assignments at the

end of the course?

Make efficient use of class
time?




11.

12.

16.
17.

18.

Pace the course so that you

did not have to hurry over

large amounts of mateiral toward
the end of the semester? '

Present the material coherently,
emphasizing the major points and
making clear their relationships?

Use examples and illustrations

. which made the material clearer?

. Encourage wide student

participation?

Direct your efforts, by example
and precept, toward situations
which encourage independent
thought and action?.

Give adequate instructions’
concerning assignments?

Usually return assignment
promptly?

Write test questions for which
the meanings were usually
clear?

With Respect to the Group
Interaction and You, How Well

Did You
19. Teach at an appropriate
Tlevel for the course?

-20. Usually have the awareness of
whether the class members are
following your discussion or
lecture with understanding?

21. Make the students feel free to

ask questions, disagree, and
express ideas?
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22.

23.

24.

25.

26.

27.

28.

29.

Stimulate the students to work
on their own beyond what the
course itself required?

Comment individually on the
student's work, either orally
or in writing as to give them
encouragement and support?

Have'suf#icienf demonstrable

- evidence, in terms of class
.. participation and written work,
;. * to evaluate the students'

achievement in your course?

Give tests which provided the
students with an adequate
opportunity to show what they
have learned? -

Explain clearly and early in
the semester how the course
grade would be determined?

Possess fairness and
impartiality in your dealings
with students?

Respect them as individuals
in your dealings with students?

Make yourself available for
meetings or personal discussions
outside of class?

With Respect to Dynamism, Enthusiasm
and Personal Qualities, How Well Did

You
30.
- 31.

Use your ability to communicate?

Usually hold the students
attention during class?
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32.
33.

34.

35.

Some suggestions given to improve your own teaching

Be intellectually stimulating?

Reveal enthusiasm in your
teaching? (Seem to enjoy working
with the ¢lass?)

Follow through on commitments
such as conferences, paper
grading, etc?

Consider criticism as part of
professional growth?

.performance.

-t r - = g = = = o S o S G e D G R G S S R G e D A e e e S - e
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APPENDIX III

THE TALLY OF THE INSTRUCTOR-EVALUATION
- AND STUDENT-EVALUATION

1
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The tally of the Instructor-Evaluation and Student-Evaluation.
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APPENDIX 1V

TABLE SHOWING THE
DEGREES: AND YEARS OF EXPERIENCE IN:
TEACHING PROFESSION IN COLLEGE OF THE INSTRUCTORS OF ABAC



TABLE 6

1]
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QUALIFICATIONS AND JOB EXPERIENCE OF THE FULL-TIME INSTRUCTORS

OF ABAC IN COLLEGE-TEACHING PROFESSION IN 1978-79

Total numbef of

Range of Job Experience

Degrees Number of

. Instructors Acqud red Instructors in College Teaching"
B.A. 9
B. Com 3
B. Ed. 5 From 6 months

34 M.Ai 10  to

M.S 1 7 years.
M. Ed. 6
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EDUCATIONAL BACKGROUND

Bro. Bancha. Saenghiran finished grade twel#ve at
St. Gabriel's Co]]ege, Bangkok, Thailand, in 1963. One
year was spent in Loyola College, Madras, Ind1a for
pre-un1vers1ty Course in 1966. Then a Bachelor Degree
‘of Science in Mathematics (cum Taude) was undergone from
1971 to 1974 in St. Louis University, Bagufo_City,
Philippines. Masters Degree program in School
Administration was initiated by St. Mary's. College
California, U.S.A.,.in 1976. Presently, ﬁe.is.wonking: 
at Assumption Business Administration Co]]ege occupy1ng

the seat of V1ce president for Student. Affa1rs

St. Gabriel’s Librarv. An
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